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Section 6: Supporting All Students 

6.1 Well-Rounded and Supportive Education for Students. 

 

Instructions:  When addressing the State’s strategies below, each SEA must describe how it will use Title IV, 

Part A funds and funds from other included programs, consistent with allowable uses of fund provided under 

those programs, to support State-level strategies and LEA use of funds.  The strategies and uses of funds must 

be designed to ensure that all children have a significant opportunity to meet challenging State academic 

standards and career and technical standards, as applicable, and attain, at a minimum, a regular high school 

diploma. 

 

The descriptions that an SEA provides must include how, when developing its State strategies, the SEA 

considered the academic and non-academic needs of the following specific subgroups of students:  

 Low-income students;  

 Lowest-achieving students;  

 English learners;  

 Children with disabilities;  

 Children and youth in foster care;  

 Migratory children, including preschool migratory children and migratory children who have 

dropped out of school;  

 Homeless children and youths;  

 Neglected, delinquent, and at-risk students identified under Title I, Part D of the ESEA, including 

students in juvenile justice facilities;  

 Immigrant children and youth;  

 Students in LEAs eligible for grants under the Rural and Low-Income School program under section 

5221 of the ESEA; and  

 American Indian and Alaska Native students. 

 

A. The State’s strategies and how it will support LEAs to support the continuum of a student’s education 

from preschool through grade 12, including transitions from early childhood education to elementary 

school, elementary school to middle school, middle school to high school, and high school to post-

secondary education and careers, in order to support appropriate promotion practices and decrease the 

risk of students dropping out; and  

The DDOE’s vision is, “Every learner ready for success in college, career, and life.”  This requires a 

strong focus on rigorous standards and assessments, while also providing a comprehensive support 

system for students along the continuum of prekindergarten to career.  

Data show that student proficiency levels start to decrease at key transition points.  Specifically: 

 Statewide performance on Smarter mathematics shows that proficiency rates peak at 55% in 

grade 3 mathematics with a steady decline particularly in grades 6-8 and 11.  

 A similar trend occurs in ELA proficiency with students achieving 60% proficiency in grade 5, 

while middle school and high school hover around the 50% mark.  (Refer to 

http://www.doe.k12.de.us/Page/3014) 

 In 2013, the DDOE released a statewide College-Going Diagnostic detailing the transition rates 

of students from ninth grade to high school graduation to first and second year of college.  The 

report revealed that only 30% of the state’s ninth-grade cohort made it to the second year of 

college.   

http://www.doe.k12.de.us/Page/3014
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 In 2014, the DDOE entered into a statewide data sharing agreement with Delaware’s public and 

private IHEs.  Data showed the remediation rate for Delaware students enrolling in college was 

44%.  

 Historically students of color, SWD, and EL students fall into these patterns at a higher rate than 

their peers do.  

The DDOE will carry out a variety of strategies using multiple funding sources in order to support 

student transitions and reduce the risk of students dropping out.  The DDOE also will develop 

technical assistance and/or training for LEAs and schools describing which federal funds may be used 

and how federal funds may be integrated to support student transitions.  Additional supports to 

individual LEAs and schools will be differentiated based on specific needs identified during their 

comprehensive needs analyses.  

DDOE will use funds from a variety of sources to strengthen LEA support of students’ transition 

between early childhood education to elementary school.  Sources of funds include, but are not 

limited to, IDEA; Title IV, Part A; Title I, Part A; and state appropriation funds.  Additionally, 

funding to support student transitions across K-12 and secondary to postsecondary include, but are 

not limited to, College Access Fund; IDEA; Title IV, Part A; Title I, Part A; Perkins; and private 

philanthropy funds. 

DDOE strategies outlined below are differentiated for each student transition period. 

DDOE Strategies to Strengthen LEA Support of Student Transitions from Early Childhood 

Education to Elementary School 

DDOE defines early learning as the learning that occurs starting at birth to third grade.  Kindergarten 

entry in Delaware begins at age five.  Delaware’s existing early learning system supports children 

from infancy through the age of five in: 

 Private early learning programs:  privately owned or nonprofit community early learning 

programs operating under a governance structure outside state or federal government.  Funding 

for these programs may include parent fees, Purchase of Care, Early Childhood Assistance 

Program (ECAP), Head Start, Early Head Start–Child Care Partnership, Part B 619. 

 Public early learning programs: programs operating under the governance of an LEA, which 

may include funding such as parent fees, Purchase of Care, ECAP, Early Head Start–Child Care 

Partnership, Part B 619, and federal Title funds. 

The Delaware Early Childhood Council promotes development of a comprehensive and 

coordinated early childhood system, birth to eight years old, which provides the highest-quality 

services and environments for Delaware’s children and their families.  The DDOE’s Office of 

Early Learning works on priorities set forth within the Delaware Early Childhood Council’s 

Strategic Plan (http://www.greatstartsdelaware.com/resources/EarlyChildhoodStratPlan.pdf), 

which has four goals, with correlating objectives and strategies, to accomplish this mission.   

Accordingly, DDOE’s work supports student transitions from early learning environments to 

elementary school.  While all goals are necessary for a comprehensive early childhood system, the 

outcomes of Goal 2 and Goal 3 affect the transition from prekindergarten to kindergarten: 

Goal 1: A Healthy Start for All Children – Delaware children will become the healthiest in the 

nation—physically, emotionally, and behaviorally. 

 All children will have high-quality developmental screening and services. 

http://www.greatstartsdelaware.com/resources/EarlyChildhoodStratPlan.pdf
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 All children will have support for healthy social-emotional development, including access to 

mental health services. 

 All children will have family-centered health and preventive care, including oral health, healthy 

eating and lifestyles, and immunizations. 

 All families will have access to home visitation services and improved family health practices. 

Goal 2: High-Quality Early Childhood Programs and Professionals – All Delaware children will 

have access to high-quality early childhood programs and professionals. 

 All Delaware early childhood providers will be top-tier Delaware Stars for Early Success (Stars) 

programs. 

 All Delaware early childhood providers will facilitate family engagement and support 

inclusionary practices. 

 Delaware will have among the nation’s most highly skilled and best-supported early childhood 

workforces. 

 Delaware’s early childhood workforce will be engaged in professional learning that supports 

continual improvement. 

Goal 3: An Aligned and Effective Early Learning System, Birth Through Third Grade – Delaware will 

create an early learning system that enables all children to arrive at school ready and eager to succeed 

and that prepares K-12 schools to further enrich children’s early learning, guided by the “Readiness 

Equation:” Successful Children = Ready Families + Ready Early Education + Ready Communities + 

Ready Schools. 

 Family, community, and school engagement in early learning will be supported statewide by 

Delaware Readiness Teams and by enhanced resources to support school readiness. 

 Early learning educators and families will have access to data to support their teaching and 

parenting. 

 Delaware will have unified learning standards and assessments and will engage early childhood 

and elementary school teachers in shared programs of teacher preparation and professional 

learning. 

Goal 4: Sustained System Improvement – Delaware will develop and sustain policies, programs, and 

partnerships that generate continual improvement in addressing all children’s developmental needs. 

 Delaware will be among the nation’s leaders in implementing best practices in early childhood 

governance, service integration, and effective and efficient public financing. 

 The state will implement continual improvement programs for all early childhood services. 

 The state will regularly review the impacts of agency programs on the overall performance of the 

early childhood system. 

 Delaware will lead the nation in the scope and magnitude of community partnership and public 

commitment to early childhood success. 

The DDOE received feedback from community conversations and individual stakeholders that 

reinforced top early learning priorities.  Stakeholders acknowledged that many factors contribute to a 

child’s healthy development early in life—children’s holistic social, emotional, and physical well-

being are critical to their success in school and in life.  For this reason, DDOE commits to strategies 

that signal a shift from separate early learning systems and K-12 systems to a statewide PK-12 

system. 
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Feedback from community conversations supports the state’s continued investment in existing early 

learning programmatic approaches, such as Head Start, ECAP, community early learning programs, 

and IDEA and Part B 619 funded programs, through opportunities afforded by ESSA funds.  

“Participants emphasize the need for more funding to expand access to early education programs” in 

order “to enroll all children in high-quality preschool.”  Several stakeholders expressed support for 

continued use of Delaware Stars for Early Success (Stars), DDOE’s quality rating and improvement 

system.  Feedback from community conversations and early learning stakeholder groups also 

reinforces DDOE’s priority to link early learning and elementary programs in order to provide 

consistency, continuity, and high-quality services for students from birth through third grade. 

Incorporating stakeholder feedback into the plan, DDOE has identified the following strategies to 

support the development or expansion of Stars early learning programs and thus the number of at-risk 

children enrolled in these programs.  These strategies, which require LEAs to use Title I, Title II, 

Title III, and/or Title IV funds, also specifically support families in making the transition from their 

choice of early learning program to their child’s elementary school. 

As a result of stakeholder feedback, the DDOE has identified the following strategies to support 

student transitions between early learning and elementary school: 

 Create a resource toolkit to support LEAs with an identified need to create a partnership with 

existing community early learning programs or to create or expand LEA high-quality early 

learning programs.  The resource toolkit will include: 

 Community assets and needs assessment tools to determine the local area’s need for early 

learning programs. 

 Tools to determine the potential impact of LEA program expansion or creation on the 

existing early learning landscape. 

 Policy and procedure guidance for programs. 

 Offer technical assistance to LEAs and existing community early learning programs as they 

choose to develop or expand programs, and/or collaborate with existing community early learning 

programs.  Particular topics suggested through feedback include: 

 Allowable uses of Title I, Title II, Title III, and Title IV funds for serving prekindergarten 

children in socio-economically diverse classrooms. 

 Allowable uses of Title I, Title II, and Title III funds for development of prekindergarten 

children’s literacy skills. 

 Strategies for supporting children and families’ successful transitions into kindergarten, such 

as online resources on how to register for kindergarten. 

 Strategies for implementing Head Start Early Learning Outcomes Framework requirements. 

 Strategies for engaging families and providing access to supports—social, health, nutrition, 

and mental health services. 

 Ways in which LEAs that use Title I funds can meet the ESSA requirements for collaboration 

and coordination with local Head Start programs. 

 Ways in which LEAs can partner with existing community early learning programs to 

implement the Head Start Early Learning Outcomes Framework. 

 Ways in which LEAs and community early learning programs can access and implement 

assessment tools that appropriate for early learning environments. 

 Ways in which LEAs and community early learning programs successfully share high-quality 

professional learning opportunities. 
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 Coordination of comprehensive services for at-risk children between LEAs, community early 

learning programs, and community-based organizations across all sectors to improve the 

efficiency of services to children and families. 

DDOE’s use of funds must support its educators and administrators through alignment of early 

learning and K-12 professional learning and educator preparation.  DDOE supports all educators of 

children birth to third grade to increase their understanding of the developmental needs of children 

with its plan to: 

 Work with LEAs and community early learning programs to develop innovative ways of 

delivering shared professional learning to all professionals across the PK-12 system.   

 Create shared professional learning opportunities for teachers, principals, other school leaders, 

paraprofessionals, community early learning program directors, administrators, and educators to 

prepare the LEA to meet the needs of all young children on topics such as: 

 Early learning competencies and age-specific, developmentally appropriate practice: 

 Differentiated instruction supporting all domains of learning, including language and 

literacy development, cognition and general knowledge, approaches toward learning, 

physical well-being and motor development, and social and emotional development. 

 Integrated curricular practices that allow for experiential learning as part of a well-

rounded education. 

 The impact of adverse childhood experiences, trauma-informed practices, and an 

understanding of how this affects student behavior and academic outcomes. 

 How to build inclusive classroom environments. 

 How to practice the “readiness equation” component of school readiness, including 

addressing the transition to elementary school. 

 How to support dual language learners using culturally competent teaching practices. 

Community feedback articulated a need for coordination between the early learning system and the 

K-12 system for a smooth transition of assessment data.  DDOE will strengthen curriculum and 

assessment alignment between early learning programs and elementary schools through specific 

actions verified by feedback from community conversations: 

 Develop a shared definition and vision for appropriate classroom practices birth to third grade to 

inform all efforts undertaken in aligning K-12 with early learning. 

 Update alignment between the Delaware Early Learning Foundations (standards for early 

learning) and state standards for grades K-12. 

 Create and/or extend “approaches to learning” and “social and emotional” standards to third 

grade. 

 Support LEAs in the implementation of existing PK-2nd grade models of developmentally 

appropriate schedules, curricula, and formative assessment, including assessment of dual 

language learners prior to transition to kindergarten. 

 Develop a plan for a shared, cross-sector database that captures child-level outcome data between 

early learning and K-12 systems. 

 Examine the feasibility of supporting early learning approaches that focus on multi-language 

learning. 
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DDOE Strategies to Strengthen LEA Support of Student Transitions from Elementary School to 

Middle School 

Many LEAs have practices and procedures in place to provide students with safe and supportive 

transitions between schools/grade spans.  However, these practices and procedures are not universal.  

The DDOE will examine current practices in Delaware LEAs and in national literature in order to 

support all LEAs to engage in effective transition strategies for students.  

Stakeholder feedback from the Student and School Supports Discussion identified several strategies 

to assist students with this transition.  Feedback indicated that at-risk students, specifically low-SES 

students, students of color, students in foster care, homeless students, SWD, ELs, and other at-risk 

students, would particularly benefit from these strategies.   

As a result of stakeholder feedback, the DDOE will develop technical assistance and/or training/ 

professional learning for LEAs to employ strategies, such as: 

 Summer transition academies; 

 Increasing middle school career and technical education (CTE) program of study options; 

 Student-to-student mentoring; 

 Orientation events for students and their families; 

 Sharing student-created videos of what to expect at the new school; 

 Advisory programs/periods to teach skills; 

 Summer student home visits by school staff; 

 School visits to the new school during the last year in the current school; 

 Teaching students about new expectations in the next school setting during the final year in the 

current school; and  

 Open house events for prospective students. 

 Continuing native language immersion opportunities when available and considering late-entry 

additions of newly arrived ELs in middle school immersion continuation models.  

 Supporting adolescent ELs. 

DDOE Strategies to Strengthen LEA Support of Student Transitions from Middle and High School 

to Postsecondary Education and Careers 

In 2013, the DDOE released a statewide College-Going Diagnostic detailing the transition rates of 

students from ninth grade to high school graduation to first and second year of college.  The report 

revealed that: 

 Only 30% of the state’s ninth grade cohort made it to the second year of college.   

 The state’s remediation rate for those enrolling in college was 44%.   

The DDOE has developed a comprehensive action plan to combat these statistics and provide all 

students access to rigorous state academic standards, advanced placement (AP) and dual enrollment 

courses, and meaningful career experiences through Delaware’s Pathways to Promise program.  The 

action plan also includes meaningful assessment benchmarks (statewide testing of all 10th and 11th 

grade students using the PSAT and SAT assessments) and systematic supports and incentives for 

LEAs to provide all students a structured transition between high school and postsecondary 

education. 
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The DDOE will continue to provide the comprehensive action plan supports listed below.  Many of 

these supports were specifically developed to support successful postsecondary transition for at-risk 

student populations. 

 Strategies to increase participation and success in college-level courses (AP and dual enrollment): 

 Provide funding for exam fees for students who are low income to remove barriers; 

 Provide statewide access to high-quality professional learning for AP instructors; 

 Partner with colleges to provide increased access to dual enrollment courses through reduced 

tuition and transparent admission standards; 

 Report high school and LEA participation and success rates by subgroup in college-level 

courses; 

 Use College Board’s AP potential tool to increase awareness and access to advanced courses. 

 Strategies and systemic structures and supports for high school to postsecondary transition, such 

as: 

 Facilitate state-level campaigns for college application and Free Application for Federal 

Student Aid (FAFSA) completion; 

 Promote local development of programming to support targeted groups of students and a 

schoolwide college- and career-ready culture; 

 Provide communication tools to increase awareness and knowledge of college requirements 

and options for parents and students. 

 Strategies to increase the number of students graduating with meaningful work-based learning 

experiences (based on the Delaware Pathways Strategic Plan): 

 Build a comprehensive system of career preparation that aligns with the state and regional 

economies; 

 Scale and sustain meaningful work-based learning experiences for students in grades 7-14; 

 Integrate education and workforce development efforts and data systems; 

 Coordinate financial support for Delaware Pathways Strategic Plan; 

 Engage employers, educators, and service providers to support Delaware Pathways. 

 Strategies to eliminate remediation for all Delaware high school graduates: 

 Strengthen rigor of ELA and mathematics courses in K-12 to prepare students for college 

coursework through increased state standards alignment and professional learning for 

educators; 

 Develop high school intervention models to support students indicating need for remediation; 

 Develop common benchmarks for placement into entry-level college courses statewide; 

 Implement P-20 Council recommendations for the elimination of remediation; 

 Report high school and LEA college remediation rates by subgroup. 

 Strategies to improve access and participation in rigorous academic standards through: 

 Supporting local innovation and deep professional learning for educators; 

 Monitoring alignment to Delaware state standards through use of 14 DE Admin. Code 502; 

 Implementing collaborative feedback loops between the SEA and LEAs to strengthen 

implementation of Delaware state standards; 

 Providing targeted professional learning to coaches and LEA leaders to support 

implementation of Delaware state standards. 

 Strategies to increase high school graduation rates of ELs and former ELs (to be included in the 

English Learner Strategic Plan): 

http://regulations.delaware.gov/AdminCode/title14/500/502.shtml#TopOfPage
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 Increase the career preparation of ELs and former ELs by developing career pathways in 

secondary schools that incorporate EL supports as needed. 

 Develop a system of supports for newcomer ELs, entering Delaware for the first time as a 

high school student. 

 Develop practices for ELs to fulfill the world language graduation requirement by 

demonstrating proficiency in their native language. 

 Develop a toolkit of dropout prevention resources specific to ELs for school counselors. 

 Develop partnerships between international students attending local IHEs and secondary ELs 

to promote high school graduation and college attendance. 

 Connect ELs and former ELs with postsecondary work and college opportunities, e.g., high 

school co-op experiences, Delaware SEED scholarship, DREAMers—individuals who meet 

the general requirements of the Development, Relief, and Education for Alien Minors 

(DREAM) Act. 

 Award a Certificate of Multiliteracy to ELs who have demonstrated a high level of 

proficiency in their native language in addition to English. 

 Leverage the state’s new Teacher Academy CTE pathway to develop a linguistically diverse 

teacher pipeline among current and former ELs. 

 Strategies to reduce the risk of SWD dropping out of high school through the Delaware 

Transition Services project: 

 Improving the preparation of middle school students for high school and exploration of 

postsecondary education/training and career options by developing a statewide, four-course 

sequence that will provide appropriate college/career transitions starting in middle school and 

offered to all Delaware youth with disabilities. 

 Providing professional learning opportunities for all educators and partners serving SWD:  

 Partnering with the DSEA to provide four courses on meeting the needs of diverse 

learners including SWD; and  

 Collaborating with the Delaware Department of Labor; Division of Vocational 

Rehabilitation (DVR); and Department of Health and Social Services, Division of 

Developmental Disabilities Services (DDDS) to provide biannually a three-day intensive 

training on “Developing Customized Work-Based Learning and Jobs to Students and 

Adults with Disabilities.” 

 Ensuring interagency collaboration—partner with DVR and DDDS to carry out: 

 Early Start to Supported Employment (ESSE) – ESSE is intended to create a seamless 

transition for students with moderate and significant disabilities leaving school and 

entering the adult workforce.  The primary goal of the ESSE is paid work with post-

school supports in place before the student leaves school.  At least three agencies along 

with the student and family must work closely together for this seamless transition to 

supported employment to be effective. 

 Pathways to Employment – a program through a 1915(i) home and community-based 

services (HCBS) State Plan Amendment (SPA).  The interagency program expands 

choices and opportunities for persons with disabilities seeking to enter the job market.  

The program offers individually tailored employment support services to persons with 

visual impairments, physical disabilities, intellectual disabilities, and autism spectrum 
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disorder—including Asperger syndrome.  Pathways supports middle and high school 

students and persons under age 25 meeting the eligibility criteria. 

 Project SEARCH – Uses a combination of classroom instruction coupled with workplace 

internships to prepare individuals with developmental and intellectual disabilities for 

competitive employment. 

 A state interagency team that consistently participates in annual National Technical 

Assistance Center on Transition (NTACT) activities.  Delaware is currently in a long-

term technical assistance agreement with NTACT through 2019. 

 The DDOE co-facilitates the Delaware State Transition Council with DVR and DDDS.  

During State Transition Council meetings, stakeholders are provided an opportunity to 

give input to current and future Delaware transition initiatives. 

 

B. The State’s strategies and how it will support LEAs to provide equitable access to a well-rounded 

education and rigorous coursework in subjects in which female students, minority students, English 

learners, children with disabilities, or low-income students are underrepresented.  Such subjects could 

include English, reading/language arts, writing, science, technology, engineering, mathematics, 

foreign languages, civics and government, economics, arts, history, geography, computer science, 

music, career and technical education, health, or physical education.  

14 DE Admin. Code 503 outlines required courses and course opportunities for all students, and 14 

DE Admin. Code 505 outlines graduation requirements for all high school students.  However, these 

regulations do not guarantee that all students will have equitable access to the broad range of courses 

offered within a school. 

The DDOE will use a variety of funding sources to develop technical assistance, resources, and 

training/professional learning modules that promote equitable access to a well-rounded curriculum for 

all students.  

Many LEAs have practices and procedures in place to provide equitable access to a well-rounded 

education and rigorous coursework in subjects in which female students, students of color, ELs, 

SWD, or low-SES students are underrepresented.  However, these practices and procedures are not 

universal.  The DDOE will examine current practices in Delaware LEAs and in national literature in 

order to encourage all LEAs to engage in effective access strategies for students. 

The DDOE will also work collaboratively with LEAs and other agencies to develop technical 

assistance and training/professional learning supports identified by stakeholders.  Stakeholder 

feedback from the Student and School Supports Discussion Group identified several strategies to 

assist students’ access to a well-rounded curriculum.  Feedback indicated that at-risk students, 

specifically low-income students, students of color, SWD, students in foster care, homeless students, 

and ELs, would particularly benefit from the strategies listed below: 

 Developing partnerships between the DDOE, LEAs, and mental and physical health programs 

that promote equitable access to quality programs and supports aligned to student needs, 

including but not limited to: 

 Access to counseling and social workers for children and families; 

 Rigorous training and credentialing in teacher preparation programs to help new teachers 

work with students across all needs—low-income students, SWD, EL students, students in 

foster care, homeless students, students who have experienced trauma, etc.; 

 Access to healthy meals beyond the school day. 

http://regulations.delaware.gov/AdminCode/title14/500/503.shtml#TopOfPage
http://regulations.delaware.gov/AdminCode/title14/500/505.shtml#TopOfPage
http://regulations.delaware.gov/AdminCode/title14/500/505.shtml#TopOfPage
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 Training and other supports to help educators better understand students from different 

backgrounds, individual student needs, and cultural ways of learning. 

 Provide recommendations to schools on the use of bilingual staff members and parent liaisons 

instead of internet translation sites for correspondence with parents. 

 Establish bilingual parent liaisons in schools with high EL student populations to facilitate 

communication. 

 Clarify to LEAs/schools the requirements and non-requirements for EL, immigrant, and 

refugee student enrollment to facilitate entrance into schools. 

 Developing parent resources to support student transitions. 

 Technical assistance to LEAs for providing robust, whole school, extended day programs/clubs. 

Additional technical assistance and training/professional learning topics may also include: 

 Analyzing data to determine equitable access issues; 

 Creating master schedules that do not create access barriers for subgroups of students; 

 Course selection counseling to encourage underrepresented students to enroll in courses that align 

with STEM and more liberal arts realms; 

 Strategic school counseling to provide equitable student access to the full curriculum. 

The DDOE will continue to refine its technical assistance to LEAs and professional learning in 

meeting the unique need of ELs: 

 Leverage multiple learning designs to provide ongoing professional learning on meeting the 

needs of ELs, including dual language learners, SWD, and those identified as gifted and talented. 

 Provide content professional learning that integrates evidence-based practices to support ELs. 

 Provide specialized professional learning opportunities for EL teachers on the integration of 

English Language Development Standards and the college- and career-ready standards. 

 Provide school counselors with focused training on interpreting international transcripts and 

protocols for the enrollment of immigrant students, including Students with Interrupted Formal 

Education (SIFE). 

The DDOE will also continue to provide the following technical assistance and training/professional 

learning supports for SWD: 

 Standards-Based IEP Initiative – LEAs receive professional learning and coaching in developing 

IEPs that provide meaningful access to the general education curriculum for SWD. 

 ACCESS Project – Offers professional learning and coaching in the Universal Design for 

Learning (UDL) framework.  This framework reduces barriers in instruction, provides 

appropriate accommodations and supports, and allows for high-achievement expectations for all 

students, including SWD. 

 Delaware Accessible Instructional Materials (AIM) Center – The Delaware AIM Center assists 

schools in meeting their obligations to students with qualifying print disabilities by: 1) helping 

school personnel to understand who qualifies for AIM and how to determine which formats best 

meets a student’s needs, and 2) providing instructional content in accessible formats.  Schools can 

order the materials they need from the AIM website.  Materials, in appropriate formats, are then 

delivered to students at no charge to the LEA or family. 

 Delaware Early Literacy Initiative – Provides early literacy supports to SWD in grades K-3 that 

enhances literacy skills for all students.  Delaware's SSIP is a six-year effort to develop, 

implement, and scale-up the supports and resources available to SWD in Delaware.  As part of 
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SSIP, Delaware established the Delaware K-3 Early Literacy Initiative to begin with Cohort I in 

the 2016-2017 school year.  The purpose of the initiative is to provide targeted professional 

learning, technical assistance, and coaching to elementary schools to support teachers in 

identifying root causes of individual student skill gaps, matching the student’s specific area of 

need to targeted instructional strategies and/or interventions, and utilizing progress monitoring 

data to guide instruction.  The SSIP was designed in collaboration with the SSIP Advisory 

Council, the state’s stakeholder committee comprised of teachers, specialists, administrators, 

parents, and advocacy groups.  The SSIP Advisory Council analyzed state achievement data and 

identified the following as the SSIP’s State Identified Measureable Result:  Increase the literacy 

proficiency of SWD in K-third grade as measured by a decrease in the percentage of third grade 

SWD scoring below proficiency on Delaware’s statewide assessment. 

 

If an SEA intends to use Title IV, Part A funds or funds from other included programs for the activities 

that follow, the description must address how the State strategies below support the State-level strategies 

in 6.1.A and B. 

 

C. Does the SEA intend to use funds from Title IV, Part A or other included programs to support 

strategies to support LEAs to improve school conditions for student learning, including activities that 

create safe, healthy, and affirming school environments inclusive of all students to reduce 

i. Incidents of bullying and harassment; 

ii. The overuse of discipline practices that remove students from the classroom; and 

iii. The use of aversive behavioral interventions that compromise student health and safety? 

☒Yes.  If yes, provide a description below. 

☐ No. 

The DDOE will use a variety of funding sources to develop technical assistance, resources, and 

training/professional learning modules that promote safe, healthy, and affirming school environments.  

Stakeholder feedback from a variety of sources (Student and School Supports Discussion Group, 

Governor’s Advisory Committee, and surveys) recommended strategies to support this work.  As a 

result of stakeholder feedback, the DDOE will: 

 Partner with the Delaware Positive Behavior Support Project (DE-PBS) to provide professional 

learning, coaching, and technical assistance to build the capacity of the LEA Coaches (DE-PBS 

Cadre), LEA leadership teams, and school-based teams and team leaders to create safe and caring 

learning environments that promote the social-emotional and academic development of all 

children.  

 Collaborate with the Delaware PBS Project to promote the use of the Delaware School Climate 

Survey within all LEAs.  Provide professional learning and coaching to LEAs on using survey 

results to conduct needs assessments and climate program development/evaluations relating to 

safe, healthy, and affirming school environments. 

 Collaborate with private entities and community-based organizations to promote anti-bullying 

awareness within local communities, and support school staff training in evidenced-based 

prevention/intervention programming within LEAs. 

 Provide statewide professional learning and training sessions on Restorative Practices, which are 

designed as an alternative to suspension practice and as a strategy to foster a positive school 

climate.  Support LEAs in the schoolwide training of all teachers on conducting restorative 

circles. 
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 Create an LEA learning collaborative with Casey Family Programs and the Delaware Office of 

the Child Advocate to promote the adoption of and provide professional learning on trauma-

informed/compassionate schools model of school management to address unique behavioral 

needs of students experiencing childhood trauma. 

 Collaborate with teacher preparation programs in IHEs to create credit-bearing courses 

specifically on trauma-informed practices as a classroom management tool. 

 Provide ongoing professional learning and technical assistance to LEAs on current state law (14 

Del. C. §702) and regulation (14 DE Admin. Code 610) that bans the use of corporal punishment 

and limits the use of physical restraint to LEA staff trained in de-escalation techniques and 

nonviolent, physical restraint techniques, primarily focusing on non-punitive classroom 

management and de-escalation techniques. 

 Collaborate with the Delaware Department of Justice to create an online training on bullying 

reporting for students and parents. 

 Collaborate with the University of Delaware’s Center for Disabilities Studies to create and deliver 

professional learning on reviewing the behavior of a SWD and assessing as to whether or not it is 

a manifestation of the student’s disability.   

 Collaborate with the Delaware Association of School Psychologists (DASP) to create and deliver 

professional learning on conducting a functional behavioral analysis and creating behavior 

intervention plans for students with or without a disability in order to address student misbehavior 

through non-punitive methods. 

 Create and deliver professional learning for teaching staff on implementing UDL strategies as a 

classroom management tool. 

 Expand public access to data on student disciplinary action that results in student removal from 

the regular classroom setting for one day or more. 

 Develop data tables within the confines of the Federal Educational Records Privacy Act of 1974 

(FERPA) that disaggregate student disciplinary removal rates by sex, race, grade level, EL, and 

SWD for each LEA and school. 

 Collaborate with community-based organizations and other state agencies to contract with an 

outside vendor to conduct a statewide educator conference on social-emotional learning as it 

relates to decreasing incidents of student misbehavior and bullying/harassment issues. 

 Convene a stakeholder group of students, educators, content experts, and community-based 

organizations to review and recommend content and delivery modifications to current state-

mandated, nonacademic supports training on bullying prevention for LEAs. 

 Increase the general welfare and safety of Delaware students by providing training and technical 

assistance to LEA Human Resource Administrators on lawfully and effectively conducting 

educator licensure investigations related to the mistreatment of students or youth in general as 

outlined in 14 Del. C. §1218 and 14 DE Admin. C. §1514. 

 

D. Does the SEA intend to use funds from Title IV, Part A or other included programs to support 

strategies to support LEAs to effectively use technology to improve the academic achievement and 

digital literacy of all students?   

☒ Yes.  If yes, provide a description below. 

☐ No. 
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In early 2015, the Delaware Senate Concurrent Resolution No. 22 of the 148th General Assembly 

directed that a Task Force be formed to conduct a study on educational technology and update the 

state educational technology plan to make certain that all Delaware students have access to modern 

and effective educational technologies that enhance learning and promote college and career 

readiness. 

Recent studies suggest that the three biggest barriers to technology adoption are the lack of leadership 

support, lack of financial support for training and infrastructure, and lack of quality professional 

learning.  Based on these research findings, the Task Force addressed the following statewide foci for 

the plan: infrastructure and leadership, teaching and learning, and for SWD, the DDOE has developed 

a robust assistive technology. 

The Educational Technology Report can be found at 

http://www.doe.k12.de.us/cms/lib09/DE01922744/Centricity/Domain/366/State_Educational_Techno

logy_Report_FINAL_03_30_2016.pdf 

This plan was designed to ensure that all children have a significant opportunity to meet the 

challenging state academic standards, with training specifically designed to meet the academic and 

nonacademic needs of specific subgroups outlined in 6.1.  Significant time and effort has been placed 

into the development of Delaware’s statewide learning management system (LMS) to ensure access 

to rigorous content for all learners, including SWD and ELs.  The online professional learning portal 

for teachers was specifically designed to ensure access and outcomes for all students.  The DDOE 

will use funding from a variety of sources to provide the following supports, which the task force 

considered critical for the effective use of technology to improve the academic achievement and 

digital literacy of all students as outlined in 6.1:  

 eLearning Delaware: Online Professional Learning – eLearning Delaware is using the 

Schoology Learning Management System integrated with the DDOE’s Professional Development 

Management System (PDMS) for registration and tracking purposes to provide online 

professional learning, mandatory trainings, and technical assistance to Delaware educators. 

eLearning Delaware offers a variety of online trainings for educators through both facilitator-led 

and on-demand, self-paced courses.  Mandatory trainings are self-paced and successful 

completion of a quiz or assurance is required for awarding of credit.  Mentoring activities are 

delivered through the eLearning Delaware platform.  A micro-credentials pilot is being conducted 

with Appoquinimink and Indian River School Districts. 

 Blended Learning in K-12 Classrooms – As of 2016-2017, 30 LEAs (179 schools with 108,000-

plus students) use the Schoology Learning Management System providing online and blended 

learning opportunities to their K-12 students.  The LEAs provide local support to educators and 

students.  In addition, the Schoology Champions Cadre is a state-level group designed to build 

capacity in the LEAs. 

 Task Force on State Educational Technology Report – The Task Force on State Educational 

Technology Report serves as the Delaware Strategic Plan for K-12 educational technology.  The 

report is organized around three priorities—infrastructure and leadership, teaching and learning, 

and assistive technology.  The plan lays out eight goals followed by 20 strategies, 27 strategic 

recommendations, and 12 budget recommendations.   

 International Society for Technology in Education (ISTE) Standards – The DDOE has formally 

adopted the ISTE Standards for Teachers and ISTE Standards for Administrators.  Currently, the 

http://www.doe.k12.de.us/cms/lib09/DE01922744/Centricity/Domain/366/State_Educational_Technology_Report_FINAL_03_30_2016.pdf
http://www.doe.k12.de.us/cms/lib09/DE01922744/Centricity/Domain/366/State_Educational_Technology_Report_FINAL_03_30_2016.pdf
http://www.doe.k12.de.us/cms/lib09/DE01922744/Centricity/Domain/366/State_Educational_Technology_Report_FINAL_03_30_2016.pdf
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DDOE is moving toward adopting the ISTE Standards for Students and the ISTE Standards for 

Coaches. 

 Internet Safety: iSAFE – To adhere to federal law, an Internet Safety Curriculum needs to be 

taught in every school.  The DDOE, through the Delaware Center for Educational Technology 

(DCET), provides the iSAFE curriculum to all schools for their use at no cost—if schools choose 

to use it.  The DDOE is currently working on delivering the Internet Safety Curriculum through 

Schoology. 

 Collaboration/Information Dissemination – The DDOE, through the DCET, meets monthly with 

educational technology stakeholders.  The two main stakeholder groups are the Digital Learning 

Cadre, which is comprised of LEA instructional technology coaches, and TechMACC, which is 

comprised of the LEA technology coordinators. 

 Bandwidth/Infrastructure – The Department of Technology and Information (DTI), a state 

agency, operates the K-12 broadband network.  In addition, DTI files e-rate applications on 

behalf of the schools for broadband connectivity and works with the LEAs to file applications for 

e-rate category two services. 

The Partners in Technology (ParTech) program places refurbished computers in schools to 

increase access to technology.  The Technology Block Grant is a funding stream to the LEAs for 

the purchase and maintenance of technology. 

 Open Educational Resources (OER) – The DDOE recognizes the need and a desire for a 

thoroughly vetted repository of quality open educational resources aligned with Delaware 

standards in every discipline/subject and at every level.  As such, it has developed the Delaware 

OER Strategy to establish a process for providing these materials to Delaware educators. 

The DDOE is a member of Open Up Resources (formerly K-12 OER Collaborative—

http://openupresources.org/) and #GoOpen.  The DDOE is also working toward the creation of a 

Delaware OER Repository to share resources among educators. 

 Online Assessment Systems – The DDOE is committed to the Smarter Assessments and the use of 

the Smarter Balanced Digital Library.  The Digital Library is an online collection of high-quality 

instructional and professional learning resources contributed by educators for educators.  These 

resources help educators implement the formative assessment process to improve teaching and 

learning.  The Digital Library is in use across the state. 

 

E. Does the SEA intend to use funds from Title IV, Part A or other included programs to support 

strategies to support LEAs to engage parents, families, and communities?  

☒ Yes.  If yes, provide a description below. 

☐ No. 

Evidence supports that gaps in educational opportunity and achievement will only be fully remedied 

when those closest to low-income students—parents, families, and communities—are meaningfully 

engaged by their teachers, schools, and districts.  Therefore, the DDOE intends to use funds from a 

variety of federal and state sources to promote high-impact parent, family, and community 

engagement that is collaborative, culturally competent, trauma-informed, and focused on supporting 

the whole child academically, socially, and emotionally. 

The DDOE recognizes that the current definitions of parent, family, and community engagement are 

limited and do not take into account cultural variations and perceptions of the family’s role in their 

http://openupresources.org/
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child’s academic success.  Research findings from the National Center for Family & Community 

Connections with Schools suggest that teachers, parents, and students have little understanding of 

each other’s interests in children and schools.  To create a shared vision, the DDOE will engage key 

stakeholders in conversation to develop a statewide definition and common language around parent, 

family, and community engagement. 

Research also demonstrates that overall family well-being is strongly correlated to children’s school 

readiness.  Many students arrive at school having experienced a lack of access to basic needs and 

resources, or some other form of trauma.  The DDOE is committed to working with LEAs to identify 

social service and mental health supports in students’ communities and provide best practice guidance 

for establishing community partnerships that will promote academic achievement for all students. 

Feedback from stakeholders participating in the Student and School Supports Discussion Group 

highlighted the following areas where the DDOE can support effective parent, family, and community 

engagement: 

 Support LEA/school and community organization partnerships to meet students’ unique needs; 

 Support school-based programs to serve children and their families, such as certificate programs, 

wellness centers, food bank, laundromat, computer labs, and physical and mental health services 

coordinators; 

 Provide the DDOE community outreach support and encourage LEAs and schools to employ 

community outreach coordinators; 

 Support for LEAs and schools to conduct home visitations; 

 Support opportunities for students to engage in community service. 

A particular focus of the DDOE state plan is to support a continuum of services in LEAs and schools.  

These efforts will include collaborating with other organizations that serve children and their families.  

Strategies include: 

 Defining a common language around parent, family, and community engagement, making sure to 

identify how it is the same/different based upon developmental stages/grade spans.   

 Developing and promoting a statewide definition of parent and family engagement by convening 

SEA and LEA experts and by engaging key community partners.   

 Promoting cultural competency and trauma-informed practice among teachers and administrators. 

 Conducting a department-wide inventory of parent and family engagement across state and 

federal programs—who does what (both requirements for compliance and value-adds for quality) 

to identify gaps and opportunities for collaboration. 

 Establishing processes, project teams, and best practices for coordinating and integrating 

technical assistance, guidance, and trainings across state and federal programs. 

 Developing a webpage for the DDOE website that specifically targets the parent, family, and 

community audience, and one that provides them a central, user-friendly place to access the 

information they need, in plain language, and fully accessible. 

 Updating LEA school planning, consolidated grant application, monitoring, and guidance with a 

focus on integrating state and federal programs. 

 Establishing uniform, compliance-based, federal- and state-required parental notifications in plain 

language for LEAs to use statewide when communicating with parents. 

 Developing evidence-based technical assistance and guidance through a trauma-informed and 

culturally competent lens. 
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 Developing best practice guides for effective and meaningful communication between educators, 

administrators, and parents, including culturally competent, trauma-informed language, and 

useful tools. 

 

6.2 Program-Specific Requirements. 

 

A. Title I, Part A: Improving Basic Programs Operated by State and Local Educational Agencies 
i. Describe the process and criteria that the SEA will use to waive the 40 percent schoolwide 

poverty threshold under section 1114(a)(1)(B) of the ESEA that an LEA submits on behalf of 

a school, including how the SEA will ensure that the schoolwide program will best serve the 

needs of the lowest-achieving students in the school. 

Delaware is an EdFlex state and has had a process in place for waiving the 40% schoolwide 

requirement for a number of years.  Due to this process and the fact that an increasing number of 

schools now meet the 40% threshold, all Title I schools in Delaware have been operating under 

the schoolwide model since the 2014-2015 school year.  Fewer than 5% of all Title I schools were 

using the Targeted Assistance model from 2011 through 2014.  As of the 2016-2017 school year, 

fewer than 10% of Delaware’s Title I schools are operating a schoolwide model with an EdFlex 

waiver. 

The DDOE plans to continue its process as previously used under EdFlex.  The steps that DDOE 

staff will take include: 

 Title I staff will inform the LEA staff during annual technical assistance that they can seek a 

waiver to operate as a schoolwide school. 

 Title I staff will provide information to the LEA staff about the advantages of a schoolwide 

program. 

 Title I staff will provide information to LEA staff about the requirements of a schoolwide 

program.  

 Interested LEAs will be required to submit a letter to the DDOE Secretary of Education 

requesting the waiver and ensuring compliance with the schoolwide requirements.  Title I 

staff will provide a template letter that can be used for this process.  The letter must be sent 

from the district superintendent or, in the case of a charter school, the charter chief/head of 

school. 

 The request will be reviewed by Title I staff and a recommendation will be made to the 

Associate Secretary that supervises the Title I office. 

 The Associate Secretary will review the recommendation from Title I staff and ask any 

clarifying questions as needed.   

 The Associate Secretary will make a recommendation to the DDOE Secretary. 

 The Secretary will make the final decision on waiver approval based on the recommendation 

from the Associate Secretary.   

 If the Secretary approves the request, he/she will send a letter to the LEA indicating that 

the waiver has been approved.  The letter will include the requirements of a schoolwide 

program.  The letter will also indicate that the waiver request can be revoked at the 

discretion of the Secretary for ongoing issues of noncompliance with schoolwide 

requirements.  To date, no schools have had their waiver revoked. 
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 If the Secretary fails to approve the request, he/she will send a letter to the LEA 

indicating the reason for non-approval.  To date, no schools have been denied a waiver. 

 Title I staff will provide resources in the form of template documents, guidance documents, 

and other technical assistance to support the LEA and school as needed as it implements the 

requirements of the schoolwide program in the first year. 

As part of the regular monitoring cycle, Title I staff will provide program compliance 

feedback and technical assistance to the LEA and school. 

 

B. Title I, Part C: Education of Migratory Children. 
i. Describe how the SEA and its local operating agencies, which may include LEAs, will 

establish and implement a system for the proper identification and recruitment of eligible 

migratory children on a statewide basis, including the identification and recruitment of 

preschool migratory children and migratory children who have dropped out of school, and 

how the SEA will verify and document the number of eligible migratory children aged 3 

through 21 residing in the State on an annual basis.  

The Delaware Title I, C Migrant Education Program provides a State Agricultural Work Survey 

for inclusion in LEA registration packets as a preliminary screening tool for migrant students.  All 

LEAs are required to submit all completed agricultural work surveys to the DDOE Migrant 

Education Program office where the identification and recruitment process continues.  The 

DDOE reviews all surveys and contacts the families to determine if a face-to-face interview is 

needed for enrollment purposes.  In addition to school-based identification and recruitment, the 

DDOE Migrant Education Program office identifies migrant dropouts and out-of-school youth 

through recruitment activities in migrant labor camps, housing projects, and on-site visits to 

agribusinesses.  Delaware is a member of the Identification and Recruitment Rapid Response 

Consortium (IRRC) and participates in interstate collaboration with neighboring states to conduct 

coordinated sweeps for migrant workers during peak migrant season.  Through the work of this 

consortium, Delaware is revising its State Migrant Identification and Recruitment Plan. 

The State Migrant Recruiter conducts individual interviews and completes the National 

Certificate of Eligibility (NCOE) for each family as required.  The State Migrant Program 

Manager reviews each NCOE to verify migrant eligibility and documentation of all migrant data 

elements.   

The State Agricultural Work Survey is available in multiple languages and is posted on the 

DDOE Title I, C webpage.  The State Migrant Education Program also distributes the State 

Agricultural Work Survey to the district superintendents and charter school chiefs for inclusion in 

enrollment procedures. 

In addition to the State Agricultural Work Survey screening tool, the State Migrant Education 

Program conducts local and community-based identification and recruitment activities through 

networking with area partners and agencies such as the Philadelphia, Pennsylvania Mexican 

Consulate; the Maryland Guatemalan Consulate; the Migrant and Seasonal Farmworker Council; 

Migrant Clinician’s Network; and the Delaware Fruit and Vegetable Growers Association.  

Recruitment efforts extend to migrant labor camps, poultry processing plants, mushroom farms, 

nurseries, orchards, and dairies.  Each fall, the September 1 count is established to determine 

which migrant students are resident in the state, the number of 2-year-olds turning 3-years old, 

and out-of-school youth. 
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ii. Describe how the SEA and its local operating agencies, which may include LEAs, will 

identify the unique educational needs of migratory children, including preschool migratory 

children and migratory children who have dropped out of school, and other needs that must 

be met in order for migratory children to participate effectively in school.  

During the identification and recruitment process, the State Migrant Education Program 

determines through preliminary assessment migrant students’ educational needs, such as 

homelessness, over-age for grade, retention, interrupted education, SWD status, and eligibility for 

Priority for Service (PFS).  The state office provides LEAs written notification of migrant 

students who are PFS-eligible to assist campuses with developing goals and strategies to address 

their needs. 

The DDOE Migrant Education Program office conducts a home-based tutoring program for 

migrant PFS students that operates throughout the regular academic year and collaborates with 

the LEAs.  The PFS home-based tutoring program provides a triangulated approach from the 

home, school, and migrant tutors to increase migrant students’ academic success. 

 

iii. Describe how the SEA and its local operating agencies, which may include LEAs, will ensure 

that the unique educational needs of migratory children, including preschool migratory 

children and migratory children who have dropped out of school, and other needs that must 

be met in order for migratory children to participate effectively in school, are addressed 

through the full range of services that are available for migratory children from appropriate 

local, State, and Federal educational programs. 

The identification and recruitment of migrant dropouts and out-of-school youth occurs year-

round, and the DDOE Migrant Education Program office visits migrant labor camps and 

agribusinesses as a part of the DDOE Migrant Education Program’s identification and recruitment 

plan.  Intra-agency coordination with the DDOE’s Adult Basic Education and McKinney-Vento 

programs provide additional routes through which migrant dropouts are identified and recruited.  

Through the migrant summer school programs, migrant out-of-school youth and dropouts have 

the opportunity to enroll in migrant summer school where they can receive instruction in literacy. 

 

iv. Describe how the State and its local operating agencies, which may include LEAs, will use 

funds received under Title I, Part C to promote interstate and intrastate coordination of 

services for migratory children, including how the State will provide for educational 

continuity through the timely transfer of pertinent school records, including information on 

health, when children move from one school to another, whether or not such move occurs 

during the regular school year (i.e., through use of the Migrant Student Information Exchange 

(MSIX), among other vehicles).  

The New Generation System is the state-based migrant data system used in Delaware.  The New 

Generation System uploads nightly to the Migrant Student Information Exchange (MSIX) to 

transfer school records and the required migrant minimum data elements in a timely manner.  The 

MSIX Data Quality Initiative Grant will be used within the 2016-2017 academic year to provide 

intensive data-related training to the state program director, recruiter, and data specialist.   

The DDOE is a member of two migrant Consortium Incentive Grants, the Identification and 

Rapid Response (IRRC) and Migrant Reading Achievement: Comprehensive Online Reading 

Education (MiraCORE).  The DDOE interstate collaboration coordinates migrant services 

through activities under both grants.  Two migrant summer schools use the MiraCORE online 
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literacy program to improve the literacy skills of developing and emerging readers.  Migrant 

tutors also use this system during home-based tutoring sessions.   

Through the IRRC technical assistance visits, the DDOE collaborates with interstate recruitment 

teams to enroll additional migrant students during on-site technical assistance visits.  The Migrant 

and Seasonal Farmworker Council partners with the State Migrant Education Program on 

identification and recruitment, health, health screening, immunizations, and pesticide safety 

training. 

 

v. Describe the unique educational needs of the State’s migratory children, including preschool 

migratory children and migratory children who have dropped out of school, and other needs 

that must be met in order for migratory children to participate effectively in school, based on 

the State’s most recent comprehensive needs assessment.  

According to the 2014 Comprehensive Needs Assessment, the identified areas of need for 

instructional services include:  

 Providing after-school services; 

 Dropout identification and tutorial services; 

 Preschool and early childhood services; and  

 General Education Development (GED®) programming for out-of-school youth. 

The 2014 Comprehensive Needs Assessment also identified areas for support services: 

 Access to technology; 

 Interpretation and translation services; and  

 Academic and career counseling. 

Strategies to address the areas identified within the 2014 Comprehensive Needs Assessment 

include:  

 The DDOE Migrant Education program office is establishing a partnership with the Adult 

Basic Education Office for early identification of migrant dropouts and coordination with 

available Spanish and English GED® programs.  

 Early childhood and preschool services provided through subgrants to migrant summer 

schools.  

 The State Migrant Education Program has purchased technology for use by migrant tutors 

with the home-based tutoring program for instructional purposes and technology education. 

 

vi. Describe the current measurable program objectives and outcomes for Title I, Part C, and the 

strategies the SEA will pursue on a statewide basis to achieve such objectives and outcomes 

consistent with section 1304(b)(1)(D) of the ESEA.  

Based upon feedback obtained from the Migrant Parent Advisory Council meetings, the DDOE 

will focus on the below, specific, current measurable program objectives and strategies.  The 

migrant summer school directors and migrant summer school staff have provided additional 

recommendations that have informed the DDOE’s plan.   

 Increase the attendance of Kent and Sussex County out-of-school migrant youth and dropouts 

in instructional services during the summer season by providing busing and enrollment costs. 

 The strategy includes offering site/school-based ESL or Adult Basic Education evening 

classes twice weekly to accommodate the work schedules of the migrant youth. 
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 Increase the percentage of Kent and Sussex County migrant children ages 3-5 enrolled in 

curriculum-driven preschool programs during the summer season. 

 The strategies include educating parents about the importance of preschool for the 

development of school readiness, the location and availability of summer programs, and 

providing migrant parents bilingual assistance to complete registration documents for 

preschool programs.  

 Increase reading proficiency of migrant emergent and struggling readers during the summer 

instructional program.  

 Strategies include providing consistent instructional programs using I-Ready online adaptive 

diagnostic reading program.  This program is used within the migrant summer schools to 

conduct a diagnostic analysis of migrant student literacy needs across seven areas of literacy.  

The DDOE is a member of the Migrant Literacy Net Consortium and uses the MiraCORE 

online literacy system to create a student growth plan for each migrant student.  To measure 

the increases in reading proficiency, a baseline literacy level is established at the beginning of 

summer school for each migrant student, with interim and summative growth measures 

collected at the end of the season.  

 The dropout prevention strategy is to increase the percentage of migrant parents and students 

who receive essential information about school attendance policies and high school 

graduation requirements and the benefits of obtaining a diploma.  

 

vii. Describe how the SEA will ensure there is consultation with parents of migratory children, 

including parent advisory councils, at both the State and local level, in the planning and 

operation of Title I, Part C programs that span not less than one school year in duration, 

consistent with section 1304(c)(3) of the ESEA.   

The DDOE has a State Migrant Parent Advisory Council with elected officers who meet at least 

three times annually to provide input and feedback into the focus and services of the state’s 

program.  The State Migrant Parent Advisory Council meetings are conducted on weekends to 

accommodate the schedules of migrant parents and on-site childcare is provided.  Agendas are 

published and meeting minutes are maintained.  The State Migrant Parent Advisory Council 

officers serve limited terms of office and new officers are installed at the end of the term of 

office.   

The DDOE Migrant Education Program office encourages migrant parent participation through 

emails, phone calls, and flyers sent in advance of the meetings.  In addition, the migrant summer 

schools conduct a joint family day at the beginning of the season.  The Delaware Migrant Family 

Day event is a combined county-wide migrant summer school effort that allows for a greater 

impact to the migrant community.  At the close of migrant summer school, each county program 

conducts individual parent conferences to review the academic achievement of migrant students 

and provide recommendations for continued learning. 

 

viii. Describe the SEA’s priorities for use of Title I, Part C funds, specifically related to the needs 

of migratory children with “priority for services” under section 1304(d) of the ESEA, 

including:  

1. The measures and sources of data the SEA, and if applicable, its local operating 

agencies, which may include LEAs, will use to identify those migratory children who 

are a priority for services; and  
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2. When and how the SEA will communicate those determinations to all local operating 

agencies, which may include LEAs, in the State.  

The PFS determinations are data-driven decisions generated by the New Generation System 

migrant database.  The criteria for determination of PFS eligibility are based on the following 

indicators: 

 Interrupted education; 

 Homelessness; 

 Over age for grade; 

 Retention at one or more grade levels; 

 Failure to meet state achievement test targets; 

 EL status; 

 Special education/disability.  

PFS students receive in-home tutoring through a state-contracted service and/or school-based 

technical assistance with counselors and teachers.  The DDOE Migrant Education Program office 

notifies districts and charters of migrant students’ PFS status.  Migrant PFS students receive in-

home tutoring throughout the school year. 

 

C. Title I, Part D: Prevention and Intervention Programs for Children and Youth who are 

Neglected, Delinquent, or At-Risk  
i. Describe the SEA’s plan for assisting in the transition of children and youth between 

correctional facilities and locally operated programs. 

The DDOE in coordination with LEAs and the Department of Services for Children, Youth, and 

Their Families (DSCYF) will develop a Memorandum of Understanding (MOU) to Support the 

Educational Reentry of Youth Leaving Youth Rehabilitative Services (YRS) In-State Secure 

Care.  The MOU shall address the following:  

 The entities involved and the purpose to include providing criteria to guide decisions about 

youth’s reenrollment process and timeline to ensure a seamless transition, successful reentry 

into locally operated programs, and ongoing academic engagement. 

 Common definitions of terms to provide clarity and mutual understanding regarding key 

objectives, milestones, and timelines as part of the student transition process. 

 Establishing criteria for determining a student’s educational pathway once he/she leaves a 

secure-care setting including evaluating the student’s progress while in secure care, goals and 

interests, ongoing supports needed beyond secure care, time/calendar considerations, and 

safety considerations. 

 Planning and starting the transition process on the date in which the student begins secure 

care including: 

 Enrollment maintenance in local program; 

 Timelines for requesting records, conducting intake, progress update meetings, and 

discharge meetings; 

 Required attendees at student meetings; 

 Required documentation to include in student meetings. 

 Reenrollment processes into the local program including the emphasis on transitioning a 

student back to his/her regular school program directly from secure care instead of through an 

alternative discipline program, as appropriate. 
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 Post-discharge/transition follow-up procedures, responsibilities, and timelines. 

The DDOE will conduct professional learning sessions for LEAs and DSCYF representatives on 

the MOU requirements and responsibilities of each agency and on outside transitional services 

and supports that will help Neglected & Delinquent (N&D) youth to reenter school and/or find 

employment after being released from secure care.  Technical assistance will be provided as 

needed at the request of any of the participating agencies. 

In addition to the MOU requirements, the DDOE will continue to serve as a liaison between the 

YRS transition coordinators and LEA representatives helping to facilitate dialogue between both 

entities through coordinated monthly meetings in which secure-care student needs are discussed 

and evaluated.  Furthermore, the application process for N&D funds will require the inclusion of 

transition services and strategies that the providing agency will utilize for its students leaving 

secure care and returning to an LEA, postsecondary institution, or CTE program.  Such services 

may include the following: 

 Work-for-Pay initiatives; 

 Apprenticeship programming; 

 High school course replacement programs through colleges or other institutional settings; 

 Support services including student and adult transition mentor, individual and family 

counseling, psychological services, tutoring, and financial aid services; 

 Alternative programming. 

 

ii. Describe the program objectives and outcomes established by the State that will be used to 

assess the effectiveness of the program in improving the academic, career, and technical skills 

of children in the program, including the knowledge and skills needed to earn a regular high 

school diploma and make a successful transition to postsecondary education, career and 

technical education, or employment.  

The overarching goal of the program is to provide both support and educational services to 

children and youth who have been placed in a local or state secure-care institution.  This includes 

providing supplemental services to this population to promote student success at meeting the 

state’s rigorous academic and career-technical standards and becoming productive members of 

society without recidivating back into a juvenile or adult secure-care setting.  The program 

objectives and outcomes established to assess the effectiveness in improving the academic, 

career, and technical skills of youth served in secure care include: 

 Increase in transitions from the secure-care facility to an LEA, IHE, CTE program, or 

employment for a specified period without placement back into the secure-care facility. 

 Increase in transitions directly to an LEA, IHE, or CTE program without prior placement in a 

discipline alternative program. 

 Improved educational outcomes for LEA youth served by secure-care facilities as measured 

by the Delaware state assessment, secure-care and LEA classroom assessments, LEA grades 

upon reentry, attendance rate, graduation rate, and discipline rate.  N&D subgrant recipients 

shall include details of their assessment plans in the application for funds. 

 Increase in raw score of mathematics and ELA portions of Delaware state assessment for 

students attending a secure-care setting for a specified time period prior to the assessment 

being administered. 
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 Academic growth as measured by score increases in posttest assessments of students 

being served in the secure-care facility as compared to pretest administrations upon entry. 

 Increase in academic course grades at various marking periods compared to course grades 

prior to secure-care entry. 

 Increase in daily attendance rate of students upon returning to a regular school setting as 

compared to previously specified period prior to entry into secure-care facility. 

 Decreased dropout rates of students who were served in a secure-care facility and transitioned 

back to their LEA or other educational program. 

 Increased secure-care agency teaching, administrative, and support staff attendance at 

DDOE-sponsored professional learning and technical assistance activities focused on 

academic achievement and CTE programs. 

 Increased placement rates in LEA career and technical programming, apprenticeship 

programming, or employment based on 6- and 12-month follow-up periods from the date of 

release from secure care. 

 Evidence of monthly Educational Placement Team (EPT) meetings for each student 

while in secure care that include attendance by representatives of the secure-care 

education team and the student’s LEA to discuss academic progress, future transition to 

LEA, and postsecondary goals. 

 Evidence of Delaware Student Success Plan for each student which documents the 

student’s five-year plan, including one year beyond high school, which sets 

postsecondary goals for a student based on academic and career interests.  The student's 

plan includes a program of study based on the academic courses, electives, and 

extracurricular opportunities needed in preparation for immediate entry into the work 

force and postsecondary education.  The plan also includes the support services necessary 

for the student to graduate from high school. 

 Evidence of transition document created 30 to 45 days prior to discharge from secure care 

for each student that summarizes his/her immediate academic progress and goals as they 

relate to graduation requirements and postsecondary education, career technical 

education, or employment goals. 

 Increase in percentage of college applications completed by 11th and 12th grade secure-

care students as compared to previous year’s percentage based on enrollment. 

 

D. Title III, Part A: Language Instruction for English Leaners and Immigrant Students.  
i. Describe the SEA’s standardized entrance and exit procedures for English learners consistent 

with section 3113(b)(2) of the ESEA. These procedures must include valid and reliable, 

objective criteria that are applied consistently across the State.  At a minimum, the 

standardized exit criteria must: 

1. Include a score of proficient on the State’s annual English language proficiency 

assessment; 

2. Be the same criteria used for exiting students from the English learner subgroup for 

Title I reporting and accountability purposes; and 

3. Not include performance on an academic content assessment. 

Standardized Entrance Procedures: 

The DDOE has clearly defined entrance criteria and is refining its statewide programmatic procedures 

for identifying ELs from kindergarten through grade 12. 
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Step 1: Delaware Home-Language Survey  

 Upon enrollment of any student, the school administers the statewide home-language survey.   

 Based on the results of the statewide home-language survey, the school initiates the standardized 

identification screening process.   

Step 2: Standardized Identification Screening Process  

 A staff member completes a record review process for any student whose native language is not 

English using the record review protocol.  

 The school implements the EL identification process if the record review process suggests the 

student may not be proficient in English.  

Step 3: Administer W-APT, Kindergarten MODEL assessment or Delaware Alternative EL 

Identification Protocol 

 Within 25 days of enrollment, the school uses the statewide identification criteria as determined 

by DDOE-approved WIDA language proficiency assessments to confirm a student’s 

classification as an EL.  

 An oral proficiency level below 5.5 on the WIDA MODEL in the first semester of 

kindergarten; or 

 A composite proficiency level below 5.0 on the W-APT, WIDA Screener, or WIDA 

MODEL. 

 A statewide focus group of special education coordinators and EL specialists is currently 

exploring entrance criteria for ELs with severe cognitive disabilities who are unable to 

participate meaningfully in these assessments with accommodations. 

As a result of feedback collected from ESL Coordinators, the Delaware Home-Language Survey was 

revised for completion accuracy and additional information is included for both public school staff 

and parents to explain the purpose and intended use of the Home-Language Survey.  The form will be 

translated by the DDOE into Delaware’s top five languages other than English.  The revised final 

Home-Language Survey will be included in the 2017-2018 student enrollment required documents. 

Prekindergarten – During the spring semester, participating district-sponsored early childhood 

programs administer the WIDA speaking and listening domain diagnostic screeners to those students 

who they have determined through the Early Childhood Observation Protocol are potential ELs.  The 

diagnostic screener is used to determine English proficiency and EL status prior to transition to a 

kindergarten program.  Prekindergarten students who do not meet the WIDA speaking and listening 

domain cut scores are determined to be ELs based on their combined oral speaking and listening 

scores, not a composite proficiency level score that includes reading and writing due to the typically 

absent or low levels of literacy at this age/grade level. 

Standardized Exit Procedures 

Feedback from ESL Coordinator meetings has indicated that the previously required minimum 

proficiency levels in the literacy domains (reading/writing) constituted a barrier to EL students’ 

timely exit from the program.  Additional information obtained in technical assistance sessions with 

WIDA researchers has also confirmed that this additional requirement for minimum proficiency 

levels in literacy will not be needed based on the enhanced rigor of the revised WIDA ACCESS for 

ELs 2.0 assessment.  As a result, the DDOE will discontinue the previous requirement as a part of the 

exit criteria. 
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Exit Criteria on WIDA Assessments 

 ACCESS for ELs 2.0 

 A student will be considered to have attained English proficiency with an ACCESS for ELs 

2.0 composite proficiency level of 5.0 or higher.  The ACCESS for ELs 2.0 must be 

administered yearly. 

 Alternate ACCESS for ELs – Alternate ACCESS for ELs is an ELP assessment for ELs in grades 

1-12 who have significant cognitive disabilities and take the alternate content assessment (see 

https://www.wida.us/assessment/alternateaccess.aspx for information). 

 A student can be eligible for exit with an Alternate ACCESS proficiency level of A3 

Engaging or higher.   

The DDOE receives its WIDA ACCESS for ELs 2.0 state score reports during the summer months 

and eligible students must be transitioned before or during the first 30 days of fall enrollment. 

Performance on a state content assessment is not included as part of the criteria or procedure for 

exiting ELs. 

 

E. Title IV, Part B: 21st Century Community Learning Centers. 
i. Describe how the SEA will use its Title IV, Part B, and other Federal funds to support State-

level strategies that are consistent with the strategies identified in 6.1.A above. 

The DDOE uses trainings, competitive application rubrics, and monitoring to support state-level 

strategies in its Title IV, Part B 21st Century Community Learning Centers (21st CCLC) 

programs.  21st CCLC programs incorporate “youth development practices,” which give 

opportunities for all students to build supportive relationships, including low-SES students, 

students of color, students in foster care, homeless students, SWD, ELs, and other at-risk 

students.  The DDOE helps 21st CCLC programs increase both school attendance and academic 

achievement of participating students.  

The DDOE uses a staggered approach to monitoring and other technical assistance procedures.  

The DDOE monitors each subgrantee site through three site observations per year.  The DDOE 

conducts two to three self-assessment meetings with each subgrantee after the subgrantee has 

completed a self-assessment.  The DDOE requires each subgrantee to complete an annual 

continuation plan, including summary information from the previous year and plans for the 

coming year with an annual budget to know projected spending.  In addition, the DDOE calls for 

each subgrantee that is not on the state’s financial system to complete quarterly financial reports.  

In addition, the DDOE collects quarterly enrollment, attendance, and family engagement reports 

from each subgrantee. 

The state’s annual competitive 21st CCLC application includes priority points, which are given to 

applications that reflect opportunities for families to actively and meaningfully engage in their 

children’s education (a component of this may include family member and caregiver literacy 

programs).  Specific scored sections of the competitive subgrant include “youth development 

practices,” where applicants describe how the program will support all students and give 

opportunities for them to belong and build supportive relationships.  There is also a scored section 

in the competitive subgrant for detailed objectives and activities that will increase both school 

attendance and academic achievement of participating students.  Independent reviewers using a 

rubric score applications.   

https://www.wida.us/assessment/alternateaccess.aspx
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The DDOE offers professional learning, through in-person sessions and online through the 21st 

CCLC “You for Youth” website to 21st CCLC staff on the topics of project-based learning, 

STEM, family engagement, literacy, college and career readiness, civic learning and engagement, 

and drug and alcohol prevention.  

It is a requirement that 21st CCLC subgrantees answer prompts in the online national 21st CCLC 

grantees database around time spent on these and other topics. 

 

ii. Describe the SEA’s processes, procedures, and priorities used to award subgrants consistent 

with the strategies identified above in 6.1.A. above and to the extent permitted under 

applicable law and regulations. 

The state’s annual competitive 21st CCLC application includes priority points, which are given to 

applications that reflect opportunities for families to actively and meaningfully engage in their 

children’s education—a component of this may include family member and caregiver literacy 

programs.  Specific scored sections of the competitive subgrant include “youth development 

practices,” where applicants describe how the program will support all students and give 

opportunities for them to belong and build supportive relationships.  There is also a scored section 

in the competitive subgrant for detailed objectives and activities that will increase both school 

attendance and academic achievement of participating students.  Independent reviewers using a 

rubric score applications.  Those applicants who answer these sections well receive higher scores 

and are more likely to be funded. 

 

F. Title V, Part B, Subpart 2: Rural and Low-Income School Program. 
i. Provide the SEA’s specific measurable program objectives and outcomes related to activities 

under the Rural and Low-Income School Program, if applicable.  

Not applicable in Delaware. 

 

G. McKinney-Vento Act.  
i. Consistent with section 722(g)(1)(B) of the McKinney-Vento Act, describe the procedures 

the SEA will use to identify homeless children and youths in the State and assess their needs. 

Homeless children and youth are identified in the statewide pupil accounting system, 

eSchoolPLUS.  Once a student is identified as McKinney-Vento-eligible at the LEA level, the 

liaison enters the information on the DDOE Homeless page in the student’s account.  Both their 

eligibility status and the services they receive are recorded electronically.  This allows both the 

DDOE and the LEA to access real-time homeless data on an as-needed basis. 

In order to facilitate LEA identification of homeless children and youth, the DDOE will provide 

training and technical assistance to both new and veteran liaisons.  A liaison committee will be 

formed to facilitate the creation of valuable training tools.  These items will include recorded 

webinars focused on the liaison’s role in identifying youth, a guide for registrars, all-staff 

training, and data entry.  Additional trainings may be added based on input from the field and the 

liaison committee.  Trainings will be housed in the DDOE online professional learning 

platform—PDMS and Schoology.  

This committee will also be tasked with the creation of a liaison manual.  It will contain statewide 

forms and information about McKinney-Vento-related topics.  One section will be dedicated to 
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the identification of the student and family needs as well as suggestions for the best ways to assist 

with those needs. 

 

ii. Describe the SEA’s programs for school personnel (including liaisons designated under 

section 722(g)(1)(J)(ii) of the McKinney-Vento Act, principals and other school leaders, 

attendance officers, teachers, enrollment personnel, and specialized instructional support 

personnel) to heighten the awareness of such school personnel of the specific needs of 

homeless children and youths, including such children and youths who are runaway and 

homeless youths.  

Specific trainings for specific roles in the school, tracked through monitoring, heighten awareness 

of the needs of homeless children and youth.  

Also, homeless children and youth are identified in Delaware’s statewide data system, 

eSchoolPLUS.  Once a student is identified as McKinney-Vento-eligible at the LEA level, the 

liaison enters the information on the DDOE Homeless page in the student’s account.  Both the 

student’s eligibility status and the services they receive are recorded.  This allows the DDOE and 

the LEA to access real-time homeless data on an as-needed basis.  

In order to facilitate LEA identification of homeless children and youth, the DDOE will provide 

training and technical assistance to both new and veteran liaisons.  A liaison committee will be 

formed to facilitate the creation of valuable training tools.  These items will include recorded 

webinars focused on the liaison’s role in identifying youth, a guide for registrars, all staff training, 

and data entry.  Additional trainings may be added based on input from the field and the liaison 

committee. Trainings will be housed in the DDOE online professional learning platform—PDMS 

and Schoology.  

This committee will also be tasked with creating a liaison manual.  It will contain statewide forms 

and information about McKinney-Vento-related topics.  One section will be dedicated to the 

identification of the student and family needs as well as suggestions for the best ways to assist 

with those needs. 

 

iii. Describe the SEA’s procedures to ensure that disputes regarding the educational placement of 

homeless children and youths are promptly resolved.  

The dispute resolution process is identified in 14 DE Admin. Code 901 . 

 

iv. Describe the SEA’s procedures to ensure that that youths described in section 725(2) of the 

McKinney-Vento Act and youths separated from the public schools are identified and 

accorded equal access to appropriate secondary education and support services, including by 

identifying and removing barriers that prevent youths described in this paragraph from 

receiving appropriate credit for full or partial coursework satisfactorily completed while 

attending a prior school, in accordance with State, local, and school policies.   

A liaison committee will draft a sample LEA policy for awarding credit to prior coursework.  The 

DDOE will review graduation data for homeless students.  State regulations will be reviewed and 

may be amended to include homeless students in a way similar to students in DSCYF custody.  

Specific training will be developed and made available for specific roles in the school. 

 

v. Describe the SEA’s procedures to ensure that homeless children and youths: 

http://regulations.delaware.gov/AdminCode/title14/900/901.shtml#TopOfPage
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1. Have access to public preschool programs, administered by the SEA or LEA, as 

provided to other children in the State; 

2. Who meet the relevant eligibility criteria, do not face barriers to accessing academic 

and extracurricular activities; and 

3. Who meet the relevant eligibility criteria, are able to participate in Federal, State, and 

local nutrition programs. 

These items will need to be addressed with training, technical assistance, and collaboration.  

Successes and challenges will be identified during monitoring.  Challenges will be remedied 

through required LEA actions and DDOE technical assistance.  Collaboration with the Early 

Childhood and Head Start programs, transportation, and child nutrition is underway.  The Child 

Nutrition office gets a list from the homeless liaisons at the schools.  Any child identified as 

homeless automatically qualifies to get free meals at school.  The DDOE will continue to 

collaborate with early childhood, specifically with Head Start, to ensure homeless children are 

appropriately identified and served. 

 

vi. Describe the SEA’s strategies to address problems with respect to the education of homeless 

children and youths, including problems resulting from enrollment delays and retention, 

consistent with sections 722(g)(1)(H) and (I) of the McKinney-Vento Act.  

Enrollment challenges are discovered through monitoring.  This also will improve through 

consistent statewide training opportunities.  The DDOE will develop specific training and will 

make the training available for specific roles at the SEA, LEA, and in the schools, which will 

include, among other things, strategies to address problems resulting from enrollment delays and 

retention with respect to the education of homeless children and youth. 

  


